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Abstract                                                                     

Background/purpose. This study aims to analyze the application and 
impact of dynamic assessment as an enhancement of deep learning in 
writing narratives for elementary school students. The main focus is DA 
can improve the quality of the learning process and outcomes through 
intervention, feedback, and reflective revision. 

Materials/methods. This study used a mixed-method approach with 61 
6th-grade students as subjects. The DA process involved three main 
stages, namely 1) pretest; 2) intervention with four topics, namely text 
structure, linguistic features, grammar, and moral values in ceria; 3) 
post-test. Feedback was given in various forms, including peer 
assessment, direct written feedback from teachers, and technology-
based interactive discussions through Wordwall. 

Results. The implementation of DA in elementary school students' 
narrative writing learning has a significant impact through three main 
stages: pretest, intervention, and post-test. DA supports mastery of 
text structure, linguistic features, grammar, and moral values with a 
responsive learning approach, such as peer assessment, class 
discussion, and the use of interactive digital media. Statistically, the 
average student score increased from 59.15 in the pretest to 75.85 in 
the post-test, with a significant increase (t=43.95, p<0.05). 

Conclusion. DA not only improves the technical quality of students' 
writing, but also supports mindful, meaningful, and joyful learning 
through reflective revision, personal experience connections, and fun 
learning activities. Implications of this study include the integration of 
DA into the curriculum, teacher training to understand scaffolding and 
formative feedback, and the use of interactive technologies to support 
deep, inclusive, and adaptive learning. 
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1. Introduction 

Deep learning is now a major trend in education, including at the elementary school level. Deep 
learning includes several important dimensions, namely mindful learning, meaningful learning, and 
joyful learning, which play a role in improving the quality and meaning of learning for students 
(Feriyanto & Anjariyah, 2024; Yusuf et. al., 2025). This approach requires a learning process that is 
not only mechanical but also involves awareness, deep understanding, and joy in learning so that 
students can build a solid and meaningful understanding.  

Efforts to present deep learning in elementary schools require learning strategies that can 
stimulate students' cognitive, affective, and social involvement in an integrated manner (Hattie, & 
Donoghue, 2016). In this context, teachers not only act as conveyors of material but also as facilitators 
who are able to create a reflective, meaningful, and enjoyable learning environment. Student 
engagement in critical thinking processes, exploring personal meaning in learning, and experiencing 
satisfaction and happiness in learning are important foundations for creating deep learning 
experiences (Martinez & McGrath, 2014; Stern, 2019; Curtis, et. al., 2024). Therefore, the 
implementation of deep learning from an early age is believed to significantly increase students' 
motivation and long-term learning outcomes. 

Because writing is related to cognitive, affective, and linguistic aspects, DA is a strategy that 
needs to be considered in narrative writing learning. In determining interventions, teachers can 
adjust them to students' specific conditions. DA can maximize students' potential with sustainable 
potential development and can support the deep learning process with reciprocal interactions 
between teachers and students (Smith et al., 2018; Bal & Öztürk, 2025). DA's support for deep 
learning is interesting to study because it is related to improving students' thinking skills through fun 
and meaningful learning (Martinez & McGrath, 2014; Wood-Kofonow, 2015). 

There are several studies that are relevant to research that connects DA with deep learning. 
Kramer et al. (2009) and van der Veen & Poland (2012) state that this perspective can be used to 
analyze student competence and provide support in the development of students' narrative writing 
skills through continuous interaction. DA has the advantage of accommodating the diverse needs of 
bilingual and multilingual students. Goodarzi & Namaziandost's (2025) research states that DA can 
increase learning motivation and reduce student anxiety which affects the quality of student writing. 
Meanwhile, Stern (2019) said that the element of joy in learning has a positive impact on students' 
learning experiences and outcomes. In addition, Curtis et. al. (2024) emphasized that practical and 
interaction-based learning can increase students' joy and confidence in writing. This finding supports 
the joyful principle in deep learning. Arwita et al. (2022) stated that the multiliteracy model can enrich 
students' narrative writing skills by integrating various literacies simultaneously, while Kuchler (2024) 
highlighted the importance of dynamic assessment (DA) in accurately and comprehensively assessing 
the language skills of multilingual children. 

Based on the above description, research on narrative writing in elementary school students 
regarding DA and deep learning can be considered important and interesting. Although previous 
research has addressed DA and its contribution to writing skills, research oriented on DA for deep 
learning is still limited. Furthermore, the orientation of previous research has not been related to 
narrative writing instruction in elementary school students. Based on this gap, this study contributes 
to the development of DA in narrative writing instruction at the elementary school level. This study 
also fills the research gap oriented DA to the development of deep learning in writing instruction at 
the elementary school level. 

This study aims to analyze the implementation and impact of Dynamic Assessment (DA) as a form 
of deep learning development in improving narrative writing skills in elementary school students. The 
implementation of DA in improving narrative writing skills in elementary school students focuses on 
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the implementation process of DA in narrative writing lessons, such as conducting pretests, providing 
interventions, providing feedback, and administering post-tests. The impact of DA in improving 
narrative writing skills in elementary school students focuses on the success of DA in narrative writing 
lessons in elementary school students. 

2. Literature Review  

2.1. The Concept of Deep Learning 

Deep learning not only refers to a deep understanding of the subject matter, but also includes 
the active involvement of students cognitively, affectively, and socially in the learning process. 
Feriyanto and Anjariyah (2024) explain that deep learning consists of three main elements, namely 
mindful learning (learning accompanied by awareness and reflection), meaningful learning (learning 
that is related to real experiences and contexts), and joyful learning (learning that is enjoyable and 
motivating). This approach emphasizes the importance of building a strong conceptual 
understanding, critical thinking skills, and relevant and enjoyable learning experiences for students. 
Thus, deep learning does not only aim to memorize information, but encourages students to connect 
new knowledge with previous experiences, think reflectively, and experience the learning process as 
a meaningful and enjoyable activity. 

The scope of deep learning in elementary education includes the creation of a learning 
environment that encourages intensive exploration, dialogue, reflection, and collaboration between 
teachers and students. Yusuf et. al. (2025) emphasized that deep learning encourages cross-
dimensional learning that strengthens the integration between cognitive and emotional aspects, so 
that students not only understand what is learned, but also why and how the knowledge is useful in 
real life. In practice, teachers act as facilitators who guide students through contextual, adaptive, and 
feedback-based learning strategies. Fullan and Langworthy (2014) stated that deep learning relies on 
a new pedagogical design that centers on the creation of value by students through involvement in 
authentic, collaborative, and meaningful projects. Therefore, deep learning is not only an alternative 
method in modern learning, but also an important framework in shaping the character of learners 
who are reflective, creative, and able to face future challenges. 

The application of deep learning in writing learning, especially writing narrative texts in 
elementary schools, is very important because writing skills are one of the basic competencies that 
students must master (Gilbert & Graham, 2010; Hall et al., 2021). Narrative writing hones students' 
creativity, critical thinking skills, and communication skills through writing (Hooper et al., 2010; Lubis, 
2014; Grenner et al., 2021). However, learning narrative writing has challenges, such as students' 
difficulties in organizing ideas, lack of motivation, and lack of effective feedback from teachers 
(Anggraeni, et. al., 2024; Rohana, 2016). 

One of the strategies for improving the narrative writing skills of elementary school students is 
DA. DA integrates teaching and assessment processes on an ongoing basis to support individual 
student learning development (Shrestha, 2020; Peña et al., 2006; Suhartono et al., 2025). DA 
emphasizes the importance of feedback and scaffolding tailored to students' needs, making it a one-
way instructional model. This approach allows for more adaptive, reflective learning and encourages 
the exploration of meaning in the writing process, in line with the principles of deep learning that 
emphasize mindful, meaningful, and joyful learning (Fullan & Langworthy, 2014). However, the 
implementation of DA requires a long period of time and good pedagogical skills from teachers to 
optimize the intervention (Iddings, 2014; Qin et al., 2025). 

2.2. The Dynamic Assessment (DA)

The DA is an alternative assessment approach based on sociocultural theory developed by 
Vygotsky, especially on the concept of Zone of Proximal Development (ZPD). ZPD refers to the 
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distance between a student's actual ability that can be done independently and the potential ability 
that can be achieved with the help of other, more competent people, such as teachers (Vygotsky, 
1978). Unlike traditional assessments that only assess the final result (product), DA emphasizes the 
learning process and the potential for student development through teacher intervention during the 
activity. In DA, teachers not only observe, but also actively provide scaffolding or instructional support 
that is tailored to the needs of each student for the development of student abilities with assistance 
or mediated learning experiences (Peña et al., 2006; Shrestha, 2020). In the context of narrative 
writing learning in elementary schools, DA allows teachers to understand students' difficulties more 
deeply and provide diagnostic and formative support (Habibi, et. al., 2020). Teachers not only assess 
students' abilities, but also respond to students' weaknesses with assistance and monitor student 
improvement after intervention.  

The DA is carried out through three main stages, namely (1) pretest, (2) intervention, and (3) 
post-test. Furthermore, Petersen et. al (2017) emphasized that DA can be carried out in narrative 
writing learning without stages, namely (a) pre-test narrative text writing, (b) narrative text writing 
teaching phase, and (c) post-test narrative text writing. DA also encourages dialogic interaction 
between teachers and students, and reflection on the writing process itself (van der Veen & Poland, 
2012; Fiestas & Peña, 2018). DA not only functions as a measuring tool, but also as a learning strategy. 
When applied appropriately in narrative writing learning, DA can provide a comprehensive picture of 
student potential while supporting the formation of deep learning because students are encouraged 
to understand their thinking processes, reflect on mistakes, and improve their writing meaningfully 
and consciously. 

The application of The DA is in line with the principles of deep learning, especially in supporting 
mindful, meaningful, and joyful learning. DA encourages students' active involvement in the learning 
process and metacognitive awareness through reflection on thinking strategies and mistakes, 
creating a conscious learning process or mindful learning (Shrestha, 2020; Goodarzi & Namaziandost, 
2025). In addition, DA strengthens meaningful learning by guiding students to understand narrative 
structures, relationships between ideas, and text composition based on personal experiences, so that 
writing activities become more contextual and meaningful (Martinez & McGrath, 2014; Bal & Öztürk, 
2025). From the joyful learning side, this approach creates a positive learning experience through 
dialogue, empathy, and emotional support, which can increase motivation, reduce anxiety, and build 
students' confidence in writing (Stern, 2019; Curtis et al., 2024). 

Although DA offers a more humanistic and student-centered approach, it still faces significant 
challenges and limitations. Haywood and Tzuriel (2002) emphasize that implementing DA requires 
trainers or assessors with a strong understanding of cognitive processes and appropriate mediation 
strategies, which are not always available in educational practice. Furthermore, Karpov and Tzuriel 
(2009) assert that DA is often hampered by time constraints, especially in large classes with many 
students. Meanwhile, Birjandi and Sarem (2012) note that methodological constraints and a lack of 
procedural standards also hinder the widespread adoption of DA, particularly in language testing, 
where conventional approaches still dominate. While DA has significant potential, technical, 
logistical, and professional challenges remain major barriers to its widespread adoption. 

The advantages of DA in bridging teaching and assessment make it a very effective instrument 
for realizing deep learning. DA not only measures final achievement but also maps students' learning 
potential through formative interventions. Thus, DA helps teachers view students as individuals who 
continue to grow as a form of realization of the principle of deep learning that encourages the 
development of thinking capacity, reflection, and personal growth (Feriyanto & Anjariyah, 2024; 
Yusuf, et. al., 2025; Syafii, et. al., 2025). 
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3. Methodology 

3.1. Research Design

This study uses a mixed-method approach. Qualitative data are analyzed to describe the process 
of implementing the DA in learning to write narrative texts for elementary school students. After that, 
quantitative data are analyzed to examine the impact of DA on students' narrative writing skills. The 
mixed-method approach was chosen because it is able to provide a comprehensive picture that 
combines in-depth understanding through qualitative data and objective measurement through 
quantitative data (Creswell, 1999). With qualitative analysis, the real application of DA in the 
classroom can be understood in depth. For the quantitative part, the study adopts a quasi-
experimental design with a one-group pretest-posttest format, where students’ narrative writing 
abilities are assessed before and after the implementation of DA to measure its effectiveness. This 
approach allows the study to produce valid and comprehensive findings regarding the role of DA in 
supporting deep learning of narrative writing. 

The subjects of this study were 6th-grade elementary school students, with a total of 61 students 
at the elementary school level. The selection of grade 6 was based on the elementary education 
curriculum, which stipulates writing narrative texts as one of the basic competencies that must be 
mastered by students at this level. Thus, learning to write narratives becomes relevant material and 
follows applicable learning standards. The 61 students consisted of 32 female students and 29 male 
students. All participants had prior experience in writing simple narrative texts, particularly on 
themes related to holiday activities and personal experiences, which served as a useful baseline for 
observing their narrative writing development.  

3.2. Procedure

This research was conducted in three stages, namely 1) pretest, 2) intervention, and 3) post-test. 
The pretest stage was conducted at the beginning of the study to determine students' initial ability 
in writing narrative texts before being given intervention. At this stage, subjects were asked to write 
a narrative text in the form of a fable story that they had mastered. Writing was done independently 
within 60 minutes without intervention or teacher assistance. The theme of the fable story was given 
in general so that students could explore ideas according to their respective creativity. The results of 
students' writing were then analyzed from four aspects, namely 1) the accuracy of the narrative text 
structure (orientation, complication, resolution, and coda), 2) linguistic features (use of direct 
sentences, action verbs, and temporal conjunctions), 3) grammar, and 4) moral values in the story. 
The results of this pretest became the basis for designing DA-based interventions and were used as 
comparative data at the post-test stage.  

The intervention stage in this study consisted of four sessions, each of which focused on key 
aspects in writing narrative texts, namely text structure, linguistic features, grammar, and moral 
values. Each intervention was carried out in one meeting and was designed with different methods 
according to the characteristics of the aspects being taught. The purpose of this stage is to support 
the development of students' writing skills in a structured manner through a DA approach that 
combines learning and assessment simultaneously and responsively. The provision of this 
intervention can be understood in the following figure. 
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Figure 1. The Procedure of Implementation DA in Writing Narative Text for Elementary School 
Students 

In the early stages of the intervention, students learn to understand the structure of narrative 
texts, including orientation, complication, resolution, and coda. At this stage, peer-to-peer 
interaction activities are used. The draft of the narrative text that has been written is reviewed by 
friends who focus on the structure of the narrative text. In the second stage, the topics studied are 
linguistic features, such as direct sentences, temporal conjunctions, and material verbs. In the third 
stage, the intervention given is in the form of an explanation from the teacher about standard 
grammar, such as writing standard words. To create interactive learning, the Wordwall platform is 
used through quizzes and interesting educational games. In the fourth stage, the intervention given 
is in the form of conveying moral values in the story. Students convey moral values in the fable story 
they write, then other friends respond in the form of class discussions. In the fourth intervention, the 
focus is directed at conveying moral values in the story. Students read narrative texts orally in front 
of the class, followed by a group discussion session.  

The quantitative instrument used was a narrative writing assessment rubric developed based on 
curriculum indicators and Indonesian language assessment guidelines for elementary schools. This 
rubric covers four aspects: text structure, language features, grammar, and moral values. The content 
validity of this instrument was reviewed with language education experts to ensure that each 
indicator aligns with the established learning objectives and core competencies. 

3.3. Data Analysis

Qualitative data analysis in this study was conducted through observation techniques aimed at 
understanding the process of implementing DA in narrative text writing learning activities. The main 
focus of observation was at the intervention stage, which included four forms of intervention 
(narrative text structure, linguistic features, grammar, and delivery of moral values), as well as 
providing feedback on students' writing results. Observations were conducted directly by researchers 
during the learning process in the classroom.  

Meanwhile, quantitative data were obtained from the scores of students' narrative writing test 
results at the pretest and post-test stages. The aspects assessed included: 1) the accuracy of the 
narrative text structure, 2) linguistic features, 3) grammar, and 4) delivery of moral values in the text. 
Data were analyzed using descriptive statistics to see the average, score distribution, and paired 
sample t-test to test the significance of the increase in students' writing skills after the 
implementation of DA. In addition, effect size analysis was conducted using Cohen's d to determine 
the magnitude of the impact of DA on students' narrative writing performance. This analysis helps to 
interpret the practical significance of the observed changes, complementing the statistical 
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significance from the t-test. The results of this quantitative analysis were used to evaluate the impact 
of DA on student learning outcomes measurably. 

4. Results 

4.1. Application of Dynamic Assessment in Improving Narrative Writing Skills of 
Elementary School Students

The application of the DA in narrative writing learning for 6th grade elementary school students 
takes place through 1) pretest, 2) systematic and structured intervention, and 3) post-test. The 
process is described as follows. 

4.1.1. Pretest

The pretest was conducted as an initial step to measure the initial abilities of 6th grade 
elementary school students in writing narrative texts, especially fable stories that are familiar to 
students. In this activity, students were asked to write a fable story independently without any prior 
guidance or intervention. The story topics chosen mostly revolved around classic themes such as 
friendship between animals, honesty, and cooperation. The pretest assessment focused on several 
main aspects, namely the accuracy of the narrative text structure, the use of appropriate linguistic 
features, grammar, and students' ability to convey moral values contained in the story. The results of 
this pretest serve as an initial benchmark to determine the level of students' mastery of narrative 
writing skills before being given intervention. The distribution of story topics can be seen in Table 1. 

Table 1. Fable Story Topics Written by Elementary School Students 

No. Topic N % 

1 Friendship between animals 20 33 

2 Honesty and justice 14 23 

3 Cooperation and mutual assistance 12 20 

4 Courage in facing obstacles 8 13 

5 Intelligence and ingenuity 7 11 

Total 61 100 

Based on the table above, the fable story topic most often chosen by students is about friendship 
between animals, with a total of 20 students (33%). This topic reflects students' interest in themes 
that describe social interactions and emotional relationships between characters in the story. The 
topic of honesty and justice is in second place, chosen by 14 students (23%); the topic of cooperation 
and mutual assistance is taken by 12 students (20%); the topic of courage in facing obstacles and 
intelligence and ingenuity are each chosen by 8 students (13%) and 7 students (11%). Although the 
number of students who choose this topic is smaller, it still reflects the variation in students' 
preferences for stories that contain elements of challenge and creativity. These results provide an 
illustration that students have mastered various basic themes in writing fable stories that are relevant 
to their experiences and learning. 

4.1.2. Intervention 1: Text Structure

In the first intervention stage, the focus is given to students' mastery of the narrative text 
structure. The narrative text structure taught includes orientation, complication, resolution, and coda 
as important parts in composing a coherent story. In its implementation, the intervention is carried 
out through peer assessment by providing feedback to each other on the narrative text structure 
they have written. This method not only encourages active student involvement in the learning 
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process but also improves their ability to identify and correct structural errors independently (Cho & 
MacArthur, 2011). 

In the peer assessment stage, the principle of mindful learning is applied by encouraging students 
to be fully present and focused on assessing the narrative structure, observing the orientation, 
complication, resolution, and coda consciously and reflectively. The principle of meaningful learning 
is integrated by linking the text structure to students' experiences and understanding, so that the 
writing becomes more coherent and meaningful. Meanwhile, joyful learning is realized through 
positive interactions and warm discussions when giving feedback, which not only creates a pleasant 
learning atmosphere but also increases students' self-confidence and motivation because they feel 
appreciated by their friends. 

In peer assessment activities, students are given feedback by their peers related to the structure 
of narrative texts. Students make revisions according to input from peers. In this process, students 
learn to understand the structure of narrative texts correctly, and through peer reviews, meaningful 
learning occurs for students. 

4.1.3. Intervention 2: Language Features

In the second intervention, students learn about the linguistic features in narrative texts. These 
linguistic features include material verbs, pronouns, and temporal conjunctions. The teacher provides 
intervention in the form of reinforcing material about linguistic features in narrative texts. The 
teacher also provides feedback in the form of confirmation about the linguistic features used by 
students in writing narrative texts. 

The meaningful learning approach is applied by connecting the linguistic material with the 
context of story writing, so that students not only understand the linguistic rules but also their 
function and application in the text. Discussions also involve students' personal experiences to 
increase the relevance of learning. The teacher provided concrete examples and repeated the 
explanation by replacing them with simpler examples which can be seen in the following table. 

Table 2. Replacing Difficult Words With Simple Words 

Language Features The Difficult Word Word Replacement Meaning  

Material verbs memanjat  naik climb 

menggapai meraih reach  

meloncat melompat jump 

Temporal 
conjunctions 

kemudian lalu then 

sejak saat when 

kita aku dan kamu we – i and you 

kami aku dan dia we – i and he/she 

The focus of learning is directed at mastering the linguistic features of narrative texts, especially 
the use of material verbs, temporal conjunctions, and personal pronouns that are appropriate to the 
context. The teacher helps students understand the importance of choosing simple and familiar 
words to make the story clearer and easier to understand. For example, the word memanjat ‘climb’ 
is simplified to naik, kemudian ‘then’ becomes Lalu, and kita ‘we’ is replaced with aku dan kamu ‘i 
and you’ to clarify the subject of the story. This strategy makes it easier for students to understand 
linguistic functions and improves their ability to construct communicative sentences (Hue, 2019). 
After learning, the teacher provides individual feedback on students' writing, highlights the use of 
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linguistic elements and provides suggestions for improvement with specific explanations so that 
students can correct mistakes appropriately and understand the reasons behind their improvements.  

Students revise their narrative texts based on peer feedback, focusing on improving the linguistic 
aspects, then the teacher provides additional evaluation for further refinement. Through this cycle 
of feedback and revision, students gradually develop linguistic awareness and more structured 
writing skills, while deepening their understanding of the application of language rules in authentic 
narrative contexts. 

4.1.4. Intervention 3: Grammar

In the third intervention stage, the focus is on mastery of grammar in writing narratives. One of 
the main challenges faced by students is mastering standard vocabulary and using grammar that is 
appropriate to the context, so this activity is directed at correcting grammatical errors and increasing 
students' vocabulary. To support this, Wordwall is used so that students interact actively through 
word games and vocabulary exercises. 

Learning activities are focused on mastery of important grammar in narrative texts, such as the 
use of standard words, prepositions, and conjunctions. The teacher begins by explaining the material, 
then students work on interactive activities on the Wordwall individually, such as choosing standard 
words, identifying grammatical errors, and constructing correct sentences. This activity encourages 
accuracy, reflection, and language awareness in a fun learning atmosphere. The teacher monitors 
and guides students, and encourages discussion between students to strengthen understanding. This 
learning integrates joyful learning through games and mindful learning by demanding full attention 
to the use of appropriate language, so that the learning process becomes meaningful, effective, and 
motivates students to write narratives correctly and consistently. 

In addition, the teacher provides direct feedback on students' writing results, especially on 
grammatical errors found. Students are then asked to revise their writing based on the feedback. This 
process helps students internalize grammar rules meaningfully because they experience the process 
of correction and improvement actively and contextually. With this method, it is expected that 
students' grammar skills in writing narratives can improve significantly. 

4.1.5. Intervention 4: Moral Values 

In the fourth intervention stage, learning is focused on students' ability to convey moral values 
in their narrative stories, because moral values are the core message they want to convey to readers. 
To support this aspect, the teacher facilitates the activity of reading students' narrative works in turns 
in front of the class to practice oral expression, courage, and speaking skills. During the activity, the 
teacher and friends provide responses to the clarity and strength of the moral message conveyed. 
Some students are able to convey messages explicitly and touchingly, while others still convey moral 
values too implicitly. In dealing with this, the teacher provides guidance and concrete examples, 
especially in composing closing sentences or story resolutions that can clarify and strengthen the 
delivery of moral messages to listeners. 

This activity also reflects the application of the principles of meaningful learning and joyful 
learning. Students learn that writing is not just about composing words, but also about conveying 
meaningful messages that can influence others. They feel happy and proud when their stories are 
read, and this strengthens their emotional involvement in the learning process. In addition, through 
open discussions after reading, students become more reflective about the content of the stories 
they create and how the audience receives the moral message. 

To strengthen students' understanding, the teacher also provides written feedback on the 
narrative script that has been read, especially regarding the clarity of moral values. Students are 
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asked to revise parts of the story that are not strong enough to convey the moral message and then 
reread the revised results in turns. This revision is an important part of the DA process, because it 
shows the development of students' abilities based on the support and guidance provided during the 
learning process. 

4.1.6. Posttest

After the entire series of interventions are completed, the post-test activity is carried out as the 
final stage to evaluate the development of students' narrative writing skills after participating in DA-
based learning. Students are asked to perfect the fable stories they wrote in the pretest. 

From the description above, the implementation of DA as an enhanced deep learning in narrative 
writing for elementary school students is presented in Table 3. 

Table 3. Application of DA of Narrative Writing Learning in Elementary School 

Stage Intervention Feedback Revision  

Pretest Assignment to write a 
fable story independently 
without assistance 

- - 

Intervention 
1 

Understanding the 
structure of narrative text 
through peer assessment.  

Peers provide oral and 
written comments 
regarding the sequence 
and completeness of the 
structure (orientation, 
complication, resolution, 
coda).  

Students improve the 
story structure based on 
peer input and teacher 
clarification. 

Intervention 
2 

Understanding the 
linguistic features of 
narratives through 
teacher explanations and 
class discussions.  

Teachers and students 
discuss the use of material 
verbs, temporal 
conjunctions, personal 
pronouns, and time 
adverbs.  

Students replace 
inappropriate/difficult 
words with simpler and 
more contextually 
appropriate words. 

Intervention 
3 

The use of grammar 
through interactive 
games Wordwall  

The teacher provides 
direct and oral correction 
during and after the game, 
especially on the use of 
standard words and 
effective sentences 

Students correct non-
standard sentences or 
words in their writing 

Intervention 
4 

Conveying moral values 
through reading narrative 
texts by students in front 
of the class 

Teachers and students 
provide comments 
regarding the moral values 
conveyed and the clarity 
of the message in the 
story.  

Students revise the 
moral values/message 
section to make it 
clearer, more explicit, 
and more touching. 

Post-test Assignment to write a 
new fable story 
independently, without 
external assistance 

- - 
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The table illustrates the stages of implementing DA in narrative writing learning starting from the 
pretest to the post-test. In the pretest stage, students are asked to write narrative texts in the form 
of fable stories independently without any assistance or instructions first. The results of this pretest 
are not given direct feedback, but are used as a basis for identifying student difficulties in aspects of 
text structure, linguistic features, grammar, and moral values. This initial assessment is important as 
a starting point for planning formative and adaptive interventions.  

The intervention stage consists of four cycles, each emphasizing one important aspect in the 
narrative text. The first cycle focuses on text structure through peer assessment, where students give 
each other feedback on the completeness and sequence of the story. The second cycle develops 
mastery of linguistic features such as material verbs, temporal conjunctions, and personal pronouns, 
with teacher guidance and class discussions that allow students to simplify word choices to be more 
contextual. The third cycle trains grammar through interactive games such as Wordwall, which 
combines joyful and mindful learning with direct correction from the teacher. The fourth cycle 
emphasizes the delivery of moral values through reading texts in front of the class and discussions to 
assess the clarity of the message. After all interventions, students took a post-test to write narratives 
independently without feedback, as a final evaluation of the impact of the entire intervention 
process. 

4.2. Impact of Dynamic Assessment on Improving Elementary School Students' 
Narrative Writing

To assess the impact of applying DA on improving elementary school students' narrative writing 
skills, a comparison was made between the results of the pretest and post-test for all research 
subjects, comprising 61 grade 6 students. The pretest was conducted before the intervention began, 
while the post-test was conducted after all stages of the intervention were completed. Both used the 
same assessment instrument, covering four main indicators in narrative writing, namely narrative 
text structure, linguistic features, grammar, and delivery of moral values. Each indicator was scored 
based on a validated rubric, and then the results were analyzed quantitatively. To determine the 
significance of the difference between the pretest and post-test scores, a statistical analysis was 
conducted using a paired sample t-test. This analysis was used to determine whether there was a 
statistically significant difference between students' writing skills before and after participating in DA-
based learning. The results of the descriptive statistics calculations for the pretest and post-test can 
be seen in Table 4. 

Table 4. Descriptive Statistics for The Pretest And Post-test 

Statistic Pretest Post-test 

N  61 61 

Mean 59.15 75.85 

Median 58.50 75.00 

Mode 58.00 74.00 

Sd 2.07 2.30 

Min 54.00 70.00 

Max 65.00 82.00 

The results of the descriptive statistical calculations show that the average (mean) pretest score 
is 59.15, while the average post-test score increases to 75.85. The median value for the pretest 
remains at 58.50, and for the post-test at 75.00, indicating a similar distribution of values. The 
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decreasing standard deviation value (pretest: 2.07, post-test: 2.30) indicates that students' scores are 
increasingly homogeneous after the intervention. The minimum and maximum values remain 
consistent with the previous results. These results illustrate that DA plays an effective role in 
improving the quality of elementary school students' narrative writing. The results of further 
statistical tests will confirm the significance of the differences. To determine the impact of DA on 
improving elementary school students' narrative writing, the results of the t-test calculation can be 
seen in Table 5. 

Table 5. Paired Samples t-Test of Narrative Writing Scores 

Pair Mean N  (SD) 
Std. 

Error  
t df 

Sig. (2-
tailed) 

Pretest 59.15 61 2.07 0.27 

43.95 60 0.000 
Post-test 75.85 61 2.30 0.29 

Post-test 
– Pretest 

16.70 61 2.93 0.38 

From Table 5, the results of the paired sample t-test are t value = 43.95 with df = 60 and 
significance value (p) = 0.000 (p < 0.05). This result shows that the difference between the pretest 
and post-test scores is statistically significant, meaning that the increase in students' narrative writing 
skills did not occur by chance, but rather as a result of learning intervention with a DA. 

To further analyze the impact of the Dynamic Assessment (DA) intervention, an effect size 
calculation was performed using Cohen's d. With an average difference of 16.70 between pretest and 
post-test scores and a pooled standard deviation of approximately 2.19, a Cohen's d value of 7.63 
was obtained. This value indicates that the DA intervention had a strong influence on improving 
students' narrative writing skills. When combined with the statistically significant t-test results (t = 
43.95, p < 0.001), these effect size results confirm that the improvement can be said to be significant 
for the success of DA in learning narrative writing. These data indicate that the DA approach is very 
effective in improving elementary school students' narrative writing skills. 

These results confirm that the implementation of DA, which integrates formative assessment 
and scaffolding support based on students' individual needs, significantly improves narrative writing 
skills. This significant difference also reflects the effectiveness of the DA strategy in building an 
adaptive, reflective, and integrated learning process with the principles of deep learning (mindful, 
meaningful, and joyful learning). Thus, this approach can be recommended as an effective 
pedagogical model in improving students' high-level thinking skills, especially in the context of 
elementary education. The significant difference obtained from the results of the paired sample t-
test shows that there is a real change in students' narrative writing skills after participating in the 
learning process that integrates DA . The post-test score improvement reflects significant progress in 
students' narrative writing skills, both quantitatively and qualitatively.  

5. Discussion

The application of DA in narrative writing learning for elementary school students is carried out 
in three stages, namely pretest, intervention, and post-test. The intervention is carried out in four 
stages, namely text structure, linguistic features, grammar, and moral values in narrative texts written 
by students. DA emphasizes active, participatory, and reflective learning that integrates evaluation 
into learning interactions. This is in line with Peña et al. (2006) about DA as an evaluative and learning 
approach. This study confirms the principles of DA: collaboration, scaffolding, and formative 
feedback. Revision based on feedback can strengthen students' understanding of writing narrative 
texts. This makes DA a holistic learning assessment strategy (Shrestha, 2020; Suhartono et al., 2025). 
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Each intervention in the study was followed by revision so that students could internalize the 
improvements in a deep and meaningful way (Stern, 2019). 

DA was developed from the Concept of the Zone of Proximal Development (ZPD). ZPD is oriented 
towards students' achievement at optimal potential with instructional support from teachers or 
peers. In this study, this support was manifested in discussions with peers, feedback, and scaffolding 
in the process of writing narratives for elementary school students. Optimizing technology in learning, 
such as wordwalls, supports students' learning experiences so that learning is more meaningful and 
enjoyable (Bal & Öztürk, 2025). 

In this study, there were several challenges in implementing DA in learning to write narratives 
for elementary school students, namely managing heterogeneous students. Some took a long time 
to accept and understand interventions and feedback, especially linguistic aspects and text structure. 
Iddings (2014) stated that the implementation of DA requires flexibility so that learning objectives 
can be achieved optimally. The short time is also a weakness in the implementation of DA so that 
scaffolding is needed to construct students' understanding properly. The implementation of DA is 
also in line with the principles of deep learning, namely mindful, meaningful, and joyful learning. 
Mindful learning is shown from students' awareness in understanding and finding errors during the 
revision process that supports the development of metacognition (Stern, 2019). Meaningful learning 
is shown in students' activities in connecting real experiences with narratives written by students 
(Martinez & McGrath, 2014). Joyful learning is shown by the use of interactive media, such as 
wordwalls, in learning, thereby increasing students' motivation and self-confidence (Curtis et al., 
2024). DA also supports the development of deep learning in students' critical thinking as shown by 
peer analysis activities of students' narrative writing. 

The results of the study showed a significant increase in students' narrative writing skills after 
the implementation of DA. The average post-test score increased substantially compared to the 
pretest, which shows the effectiveness of DA in building writing skills. These findings support the 
research of Hall et al. (2021) which revealed that formative and adaptive evaluations improve 
students' mastery of narrative structures. In addition, Gilbert & Graham (2010) emphasized the 
importance of adaptive learning based on repeated feedback in developing complex writing skills in 
elementary education. 

DA is able to overcome the main challenges in teaching writing in elementary schools, including 
low student motivation and limited teacher feedback (Anggraeni et al., 2024). By providing adapted 
and continuous feedback, DA helps students improve their narrative writing skills and builds students' 
self-confidence. This is in line with Fiestas & Peña (2018) who stated that interactions in learning can 
help students identify and overcome their weaknesses. In addition, DA is also effective in maximizing 
students' abilities which allows teachers to recognize students' potential and provide appropriate 
interventions (Petersen et al., 2017; Curtis et al., 2024). Peer assessment and the use of interactive 
media can create inclusive and active learning. From this, this study emphasizes that DA can function 
as an evaluation tool and transformative strategy by integrating teaching, assessment, and revision 
to improve deep understanding in narrative writing in elementary school students. 

The findings of this study emphasize the integration of DA into broader writing learning at the 
elementary school level. DA offers a framework that allows teachers to integrate formative 
assessment with instruction, supporting the evaluation of final results and the continuous 
development of students' learning processes. Pena et al. (2006) suggested that DA focuses on 
enhancing students' learning potential by offering interventions tailored to individual needs during 
the learning process. This approach is particularly relevant in addressing challenges in traditional 
learning, such as the lack of personalized and adaptive feedback, which often hinders students' 
writing skills development (Anggraeni et al., 2024). By adopting DA principles, teachers can more 
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effectively guide students' ability development, especially in the context of complex writing tasks that 
require continuous individual support. In addition, the successful implementation of DA in this study 
confirms the importance of strengthening teachers' capacity in providing scaffolding and formative 
feedback (Syafi'i, et. al., 2024). 

Kruiper et al. (2022) emphasized that formative feedback accompanied by scaffolding can 
develop relevant problem-solving and analytical skills in the context of narrative writing learning. The 
main implication of this study is the urgency of training for teachers to master the principles of DA, 
including a deep understanding of ZPD as a basis for determining responsive and adaptive 
interventions. By integrating adaptive interventions, teachers can develop more inclusive teaching 
practices that are tailored to students' needs in creating deep and meaningful learning experiences. 

This study shows that the use of technology, especially interactive media such as Wordwall, is 
very effective in supporting narrative writing learning by increasing student engagement (Putri et al., 
2024). Furthermore, Wordwall creates a dynamic and interactive learning environment that helps 
students understand narrative elements more deeply (Ritonga et al., 2025). Similar digital media have 
also been shown to improve the quality of writing and students' understanding of narrative 
structures, making technology integration relevant to meet the needs of the digital generation in 
creative and effective learning (Li et al., 2019). The use of this technology also increases the 
effectiveness of formative assessment by supporting scaffolding strategies through interactive 
feedback during the learning process (Kruiper et al., 2022) and helping students reflect and correct 
errors independently (Frank et al., 2018). 

6. Conclusion

The DA, through three key stages—pretest, intervention, and post-test—facilitates students' 
mastery of text structure, linguistic features, grammar, and the delivery of moral values. It employs 
a responsive learning approach, incorporating peer assessment, class discussions, and interactive 
media tools like Wordwall, which contribute to a more engaging and effective learning experience. 
Statistically, the average student score increased from 59.15 in the pretest to 75.85 in the post-test, 
with a significant increase (t=43.95, p<0.05). DA not only improves the technical quality of students' 
writing, but also supports mindful learning through reflective revision, meaningful learning through 
story connections with students' personal experiences, and joyful learning through fun learning 
activities. The implications of this study include the need for DA integration into the curriculum, 
teacher training to understand the principles of DA, adoption of technology in learning, and 
development of adaptive and inclusive teaching strategies. With this approach, DA can be a 
transformative strategy for creating deep, sustainable, and relevant learning to meet the needs of 
modern education.  

7. Suggestion

From the findings above, DA is not only applied to developing writing skills, but can also be 
applied to developing speaking, listening, and reading skills. This is because the principles of 
collaboration, intervention, and formative feedback, which are at the core of DA, are highly relevant 
in supporting the holistic development of language skills. Furthermore, DA can strengthen student 
engagement in understanding spoken and written texts, as well as improve critical thinking skills 
through reflection and discussion. Furthermore, future research needs to pay more attention to time 
management in implementing DA and provide specific feedback based on students' actual difficulties. 
This is important to ensure that the intervention provided is truly responsive to learning needs and 
supports the achievement of students' optimal potential in a sustainable manner. 

 

https://doi.org/10.22521/edupij.2025.17.385


                         Suparti et al. | 15 

https://doi.org/10.22521/edupij.2025.17.385 Published online by Universitepark Press   

Declarations 

Author Contributions. The first author's contribution is planning, analyzing, and reporting data; The 
second author's contribution is collecting and validating data. The third author's contribution is 
preparing the instrument, collecting, and reporting data. 

Conflicts of Interest. There is no conflict of interest in this research. 

Ethical Approval. This research was conducted with the approval of the author's affiliation with letter 
number: B/1651/UN31.LPPM/PT.01.04/2025 

Data Availability Statement. The data of this study are used to support the results and needs of the 
research and are available according to the needs and requests of the research. 

 

References 
Anggraeni, S. W., Sunendar, D., & Cahyani, I. (2024). Exploration of Students' Difficulties and Teachers' 

Solutions in Narrative Writing Learning in Elementary Schools. Jurnal Ilmiah Sekolah 
Dasar, 8(4), 761-771. https://doi.org/10.23887/jisd.v8i4.84982  

Arwita, R. S., Fatimah, W., & HS, E. F. (2022). The Multiliteration Learning Model on Narrative Writing 
Skills in Elementary School. Jurnal Ilmiah Sekolah Dasar, 6(4), 689-695. 
https://doi.org/10.23887/jisd.v6i4.53983  

Bal, M. & Öztürk, E. (2025). The potential of deep learning in improving K-12 students' writing skills: 
A systematic review. British Educational Research Journal, 1–18. 
https://doi.org/10.1002/berj.4120  

Birjandi, P., & Sarem, S. N. (2012). Dynamic assessment (DA): An evolution of the current trends in 
language testing and assessment. Theory and Practice in Language Studies, 2(4), 747-753. 
https://www.academypublication.com/issues/past/tpls/vol02/04/14.pdf  

Cho, K., & MacArthur, C. (2011). Learning by reviewing. Journal of Educational Psychology, 103(1), 
73–84. https://doi.org/10.1037/a0021950 

Creswell, J. W. (1999). Mixed-method research: Introduction and application. In Handbook of 
educational policy (pp. 455-472). Academic press. https://doi.org/10.1016/B978-012174698-
8/50045-X  

Curtis, E., Delaney, N., & Watson, M. (2024). Finding Joy, Meaning and Confidence in Writing: Using 
Embodied Arts-Based Practices with Children in the Elementary Grades. Early Childhood 
Education Journal, 1-12. https://doi.org/10.1007/s10643-024-01811-9  

Iddings, A. C. D. (2014). Understanding the potential in elementary classrooms through dynamic 
assessment. Language and Sociocultural Theory, 1(1), 49-73. 
https://doi.org/10.1558/lst.v1i1.49  

Feriyanto, F., & Anjariyah, D. (2024). Deep Learning Approach Through Meaningful, Mindful, and 
Joyful Learning: A Library Research. Electronic Journal of Education, Social Economics and 
Technology, 5(2), 208-212. https://doi.org/10.33122/ejeset.v5i2.321  

Fiestas, C. E., & Peña, E. D. (2018). The dynamic assessment of narratives: A bilingual study. Journal 
of Cognitive Education and Psychology, 17(1), 97-111. https://doi.org/10.1891/1945-
8959.17.1.97  

Frank, B., Simper, N., & Kaupp, J. (2018). Formative feedback and scaffolding for developing complex 
problem solving and modelling outcomes. European Journal of Engineering Education, 43(4), 
552-568. https://doi.org/10.1080/03043797.2017.1299692  

https://doi.org/10.22521/edupij.2025.17.385
https://doi.org/10.23887/jisd.v8i4.84982
https://doi.org/10.23887/jisd.v6i4.53983
https://doi.org/10.1002/berj.4120
https://www.academypublication.com/issues/past/tpls/vol02/04/14.pdf
https://psycnet.apa.org/doi/10.1037/a0021950
https://doi.org/10.1016/B978-012174698-8/50045-X
https://doi.org/10.1016/B978-012174698-8/50045-X
https://doi.org/10.1007/s10643-024-01811-9
https://doi.org/10.1558/lst.v1i1.49
https://doi.org/10.33122/ejeset.v5i2.321
https://doi.org/10.1891/1945-8959.17.1.97
https://doi.org/10.1891/1945-8959.17.1.97
https://doi.org/10.1080/03043797.2017.1299692


                         Suparti et al. | 16 

https://doi.org/10.22521/edupij.2025.17.385 Published online by Universitepark Press   

Fullan, M. and Langworthy, M. (2014) A rich seam: How new pedagogies find deep 
learning. Technical Report. Pearson. https://staging.oer4pacific.org/id/eprint/5/  

Gilbert, J., & Graham, S. (2010). Teaching writing to elementary students in grades 4–6: A national 
survey. The elementary school journal, 110(4), 494-518. https://doi.org/10.1086/651193  

Goodarzi, A., & Namaziandost, E. (2025). A mixed-methods study on the effects of online dynamic 
assessment on L2 learners' motivation and speaking anxiety: Beyond the classroom 
perspectives. Computers in Human Behavior Reports. 17. 
https://doi.org/10.1016/j.chbr.2024.100584  

Grenner, E., Johansson, V., van de Weijer, J., & Sahlén, B. (2021). Effects of intervention on self-
efficacy and text quality in elementary school students’ narrative writing. Logopedics 
Phoniatrics Vocology, 46(1), 1-10. https://doi.org/10.1080/14015439.2019.1709539  

Habibi, M., Sukirno, T., Sukma, E., Suriani, A., & Putera, R. F. (2020). Direct writing activity: A strategy 
in expanding narrative writing skills for elementary schools. Universal Journal of Educational 
Research, 8(10), 4374-4383. https://doi.org/10.13189/ujer.2020.081003  

Hall, C., Capin, P., Vaughn, S., Gillam, S. L., Wada, R., Fall, A.-M., Roberts, G., Dille, J. T., & Gillam, R. B. 
(2021). Narrative instruction in elementary classrooms: An observation study. The Elementary 
School Journal, 121(3), 454-483. https://doi.org/10.1086/712416  

Hattie, J. A., & Donoghue, G. M. (2016). Learning strategies: A synthesis and conceptual model. NPJ 
Science of Learning, 1(1), 1-13. https://doi.org/10.1038/npjscilearn.2016.13  

Haywood, H. C., & Tzuriel, D. (2002). Applications and challenges in dynamic assessment. Peabody 
journal of education, 77(2), 40-63. https://doi.org/10.1207/S15327930PJE7702_5  

Hooper, S. R., Roberts, J. E., Nelson, L., Zeisel, S., & Kasambira Fannin, D. (2010). Preschool predictors 
of narrative writing skills in elementary school children. School Psychology Quarterly, 25(1), 1. 
https://doi.org/10.1037/a0018329  

Hue, T. T. (2019). An overview of listening skill theories. Proceedings of Elt Upgrades, 978-604. 
https://doi.org/10.5281/ZENODO.3591877  

Karpov, Y. V., & Tzuriel, D. (2009). Dynamic Assessment: Progress, Problems, and Prospects. Journal 
of Cognitive Education & Psychology, 8(3).  

Kramer, K., Mallett, P., Schneider, P., & Hayward, D. (2009). Dynamic Assessment of Narratives with 
Grade 3 Children in a First Nations Community. Canadian Journal of Speech-Language 
Pathology & Audiology, 33(3). https://www.cjslpa.ca/detail.php?ID=983&lang=en  

Kruiper, S. M., Leenknecht, M. J., & Slof, B. (2022). Using scaffolding strategies to improve formative 
assessment practice in higher education. Assessment & Evaluation in Higher Education, 47(3), 
458-476. https://doi.org/10.1080/02602938.2021.1927981  

Kuchler, K. (2024). Development of a Narrative Dynamic Assessment to Evaluate the Language 
Learning Abilities of Multilingual Children (Doctoral dissertation, University of Minnesota). 
https://conservancy.umn.edu/items/a68de67b-9f05-4382-9ab8-c4de3eca25da  

Li, K. L., Razali, A. B., & Baki, R. (2019). Writing narrative essays using e-book writing software: 
Analyses of students' digital written works. Journal of Asia tefl, 16(4), 1289. 
http://dx.doi.org/10.18823/asiatefl.2019.16.4.14.1289  

Lubis, R. F. (2014). Writing Narrative Text. English Education: English Journal for Teaching and 
Learning, 2(1). 61—76. https://doi.org/10.24952/ee.v2i1.115  

https://doi.org/10.22521/edupij.2025.17.385
https://staging.oer4pacific.org/id/eprint/5/
https://doi.org/10.1086/651193
https://doi.org/10.1016/j.chbr.2024.100584
https://doi.org/10.1080/14015439.2019.1709539
https://doi.org/10.13189/ujer.2020.081003
https://doi.org/10.1086/712416
https://doi.org/10.1038/npjscilearn.2016.13
https://doi.org/10.1207/S15327930PJE7702_5
https://doi.org/10.1037/a0018329
https://doi.org/10.5281/ZENODO.3591877
https://www.cjslpa.ca/detail.php?ID=983&lang=en
https://doi.org/10.1080/02602938.2021.1927981
https://conservancy.umn.edu/items/a68de67b-9f05-4382-9ab8-c4de3eca25da
http://dx.doi.org/10.18823/asiatefl.2019.16.4.14.1289
https://doi.org/10.24952/ee.v2i1.115


                         Suparti et al. | 17 

https://doi.org/10.22521/edupij.2025.17.385 Published online by Universitepark Press   

Martinez, M., & McGrath, D. (2014). Deeper learning: How eight innovative public schools are 
transforming education in the twenty-first century. New Press. 
https://doi.org/10.2307/jj.26193355.  

Peña, E. D., Gillam, R. B., Malek, M., Ruiz-Felter, R., Resendiz, M., Fiestas, C., & Sabel, T. (2006). 
Dynamic assessment of school-age children’s narrative ability: An experimental investigation of 
classification accuracy. Journal of Speech, Language, and Hearing Research, 49(5), 1037-1057. 
https://doi.org/10.1044/1092-4388(2006/074  

Petersen, D. B., Chanthongthip, H., Ukrainetz, T. A., Spencer, T. D., & Steeve, R. W. (2017). Dynamic 
assessment of narratives: Efficient, accurate identification of language impairment in bilingual 
students. Journal of Speech, Language, and Hearing Research, 60(4), 983-998. 
https://doi.org/10.1044/2016_JSLHR-L-15-0426  

Putri, N. F., Huda, T., & Devanti, Y. M. (2024). The Effect of Wordwall to the Quality of Students' 
Writing Skills. Acuity: Journal of English Language Pedagogy, Literature and Culture, 9(2). 
https://jurnal.unai.edu/index.php/acuity/article/view/3350  

Qin, L., Dong, J., & Xuan, Q. (2025). Exploring Factors Influencing the Effectiveness of Dynamic 
Assessment on Learners’ Efl Writing Performances: A Meta-Analysis. Available at SSRN 
5119103. http://dx.doi.org/10.2139/ssrn.5119103  

Rohana, R. (2016). Writing Instructional Model for Elementary Education Program. International 
Journal of English Language Education, 4(1), 79-92. https://doi.org/10.5296/ijele.v4i1.8791  

Ritonga, K. N., Kurniawan, R., & Yulianda, A. (2025). The Effect of Wordwall Media on Junior High 
School Students’ Narrative Writing Outcomes. INTERACTION: Jurnal Pendidikan Bahasa, 12(1), 
343-356. https://doi.org/10.36232/interactionjournal.v12i1.2078  

Shrestha, P. N. (2020). Dynamic assessment of students' academic writing. Springer International 
Publishing. https://link.springer.com/book/10.1007/978-3-030-55845-1  

Smith, A., Leeman-Munk, S., Shelton, A., Mott, B., Wiebe, E., & Lester, J. (2018). A multimodal 
assessment framework for integrating student writing and drawing in elementary science 
learning. IEEE Transactions on Learning Technologies, 12(1), 3-15. 
https://doi.org/10.1109/TLT.2018.2799871  

Stern, R. L. (2019). The Case for Joy in Learning: Teacher and Students' Perceptions of Flow Experiences 
in Upper Elementary Classrooms. DePaul University. 
https://via.library.depaul.edu/soe_etd/168  

Suhartono, S., Margana, A. P., & Yulia, Y. (2025). The Efficacy of Portfolio Dynamic Assessment Model 
for Language Learning: A Case Study in Universitas Negeri Surabaya. Educational Process: 
International Journal. https://doi.org/10.22521/edupij.2025.14.17  

Syafi'i, A., Munir, A., Anam, S. U., & Suhartono, S. (2024). Unleashing the power of supervisory 
feedback in academic writing: Strategies for timely undergraduate thesis completion. TEFLIN 
Journal, 35(2), 330-351. https://doi.org/10.15639/teflinjournal.v35i2/330-351  

Syafii, A., Munir, A., Anam, S. U., & Suhartono, S. (2025). Unveiling Dynamics of Student Engagement 
in Thesis Supervision. Pertanika Journal of Social Sciences & Humanities, 33(1). 
https://doi.org/10.47836/pjssh.33.1.16  

van der Veen, C., Poland, M. (2012). Dynamic Assessment of Narrative Competence. In van Oers, B. 
(eds) Developmental Education for Young Children: International perspectives on early 
childhood education and development, vol 7. Springer, Dordrecht. 
https://doi.org/10.1007/978-94-007-4617-6_7  

https://doi.org/10.22521/edupij.2025.17.385
https://doi.org/10.2307/jj.26193355
https://doi.org/10.1044/1092-4388(2006/074
https://doi.org/10.1044/2016_JSLHR-L-15-0426
https://jurnal.unai.edu/index.php/acuity/article/view/3350
http://dx.doi.org/10.2139/ssrn.5119103
https://doi.org/10.5296/ijele.v4i1.8791
https://doi.org/10.36232/interactionjournal.v12i1.2078
https://link.springer.com/book/10.1007/978-3-030-55845-1
https://doi.org/10.1109/TLT.2018.2799871
https://via.library.depaul.edu/soe_etd/168
https://doi.org/10.22521/edupij.2025.14.17
https://doi.org/10.15639/teflinjournal.v35i2/330-351
https://doi.org/10.47836/pjssh.33.1.16
https://doi.org/10.1007/978-94-007-4617-6_7


                         Suparti et al. | 18 

https://doi.org/10.22521/edupij.2025.17.385 Published online by Universitepark Press   

Vygotsky, L.S., 1978. Mind in Society: The Development of Higher Psychological Processes. Harvard 
University Press, Cambridge, MA. https://doi.org/10.2307/j.ctvjf9vz4  

Wood-Kofonow, K. F. (2015). The significance of joy in the learning process. California Institute of 
Integral Studies. https://www.proquest.com/dissertations-theses/significance-joy-learning-
process/docview/1728319427/se-2  

Yusuf, N., Khairaty, N. I., & Nurjanah, S. (2025). Trends in Deep Learning Research as an Instructional 
Approach: A Bibliometric Analysis. Didaktika: Jurnal Kependidikan, 14(2 Mei), 2377-2396. 
https://doi.org/10.58230/27454312.2192  

About the Contributor(s) 

Suparti, M.Pd. is an associate professor at Universitas Terbuka in Surabaya. She is also a lecturer in 
the Indonesian language education study program at the Universitas Terbuka. Her research interests 
are in writing learning in elementary education, especially in Indonesian language learning in 
elementary education. She has published many academic works, such as books, internationally 
reputable journals, and research findings. 
Email: suparti@ecampus.ut.ac.id 
ORCID: https://orcid.org/0000-0001-8475-6689 
 
Milawati, M.Pd. is a lecturer and workload assessor at the Faculty of Teacher Training and Education 
in the English Education Program at Universitas Terbuka, Indonesia. She has published 16 articles and 
five books in accredited national and reputable international journals in the past three years. She is 
intensely interested in classroom Interaction, English language learning assessment and evaluation, 
and ELT methods. She is also active in journal management as a reviewer and an editorial reviewer 
for accredited national journals. 
Email: milawati@ecampus.ut.ac.id 
ORCID: https://orcid.org/0000-0002-7681-1323 
 
Abdul Kholiq, M.Pd. is a lecturer at the Faculty of Language and Art in the Universitas Negeri Surabaya, 
Indonesia. His research interests are in psycholinguistic, language learning, and language acquisition, 
especially Indonesian for foreign language. He has published many academic works, such as books, 
internationally reputable journals, and articles based on his research. 
Email: abdulkholiq@unesa.ac.id 
ORCID: https://orcid.org/0000-0003-4105-9829 
 

Publisher’s Note: The opinions, statements, and data presented in all publications are solely those of 
the individual author(s) and contributors and do not reflect the views of Universitepark, EDUPIJ, 
and/or the editor(s). Universitepark, the Journal, and/or the editor(s) accept no responsibility for any 
harm or damage to persons or property arising from the use of ideas, methods, instructions, or 
products mentioned in the content. 

 

https://doi.org/10.22521/edupij.2025.17.385
https://doi.org/10.2307/j.ctvjf9vz4
https://www.proquest.com/dissertations-theses/significance-joy-learning-process/docview/1728319427/se-2
https://www.proquest.com/dissertations-theses/significance-joy-learning-process/docview/1728319427/se-2
https://doi.org/10.58230/27454312.2192
mailto:suparti@ecampus.ut.ac.id
https://orcid.org/0000-0001-8475-6689
mailto:milawati@ecampus.ut.ac.id
https://orcid.org/0000-0002-7681-1323
mailto:abdulkholiq@unesa.ac.id
https://orcid.org/0000-0003-4105-9829

