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Abstract

Background/purpose. In multicultural societies, fostering social

cohesion through education is essential to mitigating intolerance and
conflict. While formal tolerance education is common, its effectiveness
in shaping inclusive attitudes remains limited. This study investigates
the role of the hidden curriculum—non-academic activities, school
culture, and informal interactions—in reinforcing tolerance among
students in public high schools in Mataram City, Indonesia.

Materials/Methods. A descriptive qualitative approach with a case
study design was employed. Data were collected from 11 public high
schools through purposive and snowball sampling involving school
administrators, teachers, and students from diverse religious
backgrounds. Techniques included semi-structured interviews,
participant observation, and document analysis. Thematic analysis was
used to identify patterns of tolerance education embedded in school
life.

Results. Findings revealed that tolerance is embedded in religious
celebrations, cultural events, and student-led initiatives such as
interfaith fasting, cultural festivals, and collaborative social support
activities. These practices foster mutual respect and promote inclusive
behaviors. The hidden curriculum significantly shapes students’
perspectives on diversity, with schools demonstrating high levels of
social cohesion and absence of reported intergroup conflicts.

Conclusion. The study underscores the importance of integrating
hidden curriculum strategies into educational frameworks to cultivate
inclusive school environments. It provides empirical insights into how
informal school practices complement formal instruction in promoting
tolerance. These findings have implications for multicultural education
policy and call for further research on the long-term impact of hidden
curriculum-based tolerance education.
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1. Introduction

In multicultural societies, effective management of diversity is essential for fostering social
cohesion and preventing conflicts. In Indonesia, characterized by its multitude of ethnicities, religions,
and cultures, the challenges of intolerance, hate speech, and intergroup conflicts pose significant
threats to national unity (Pageh, 2021; Sariyatun & Marpelina, 2024; Wahyono et al., 2022). While
formal education has been implemented to promote tolerance, its effectiveness in addressing deep-
seated prejudices remains limited. Research indicates that societies with higher levels of trust, social
connectedness, and community engagement experience improved well-being and reduced conflict
(Fuadi & Elsyam, 2024; Yahya & Rahmat, 2021). This highlights the necessity of integrating social
cohesion into educational frameworks to enhance tolerance among diverse groups.

Previous studies have extensively examined tolerance education through formal curricula,
focusing on religious tolerance and structured pedagogical approaches (Galamba & Matthews, 2021;
Platania et al., 2024). Additionally, research on inter-religious education has shown its potential to
foster mutual understanding among students of different beliefs (D. Tan, 2022). However, existing
studies often overlook the role of the hidden curriculum—comprising informal interactions, school
culture, and non-academic activities—as a significant factor in shaping students' perceptions of
diversity and inclusivity (Brown et al., 2019; Hasbullah et al., 2022). While formal instruction provides
explicit knowledge on tolerance, the hidden curriculum offers a more subtle yet powerful means of
reinforcing inclusive behaviors and attitudes (Reis-Dennis et al., 2021). Despite the recognition of
tolerance education as a critical component of multicultural societies, there is a notable lack of
research on how the hidden curriculum fosters social cohesion within schools. Existing studies tend
to focus primarily on explicit instructional methods while neglecting the influence of everyday
interactions, extracurricular activities, and institutional culture on students' understanding of
tolerance (Hayek et al., 2020; Magnanelli et al., 2021). This gap in knowledge necessitates further
exploration into how non-academic elements of education contribute to fostering inclusive attitudes
and mitigating intolerance. The hidden curriculum, which encompasses implicit lessons learned
through the school environment, plays a significant role in shaping students' values and behaviors.
For instance, Maromi et al. (2024) emphasize that the hidden curriculum provides essential
socialization elements that are not part of formal curricular content, thereby influencing students'
character development and understanding of social norms.

Moreover, the integration of multicultural education into the hidden curriculum is crucial for
promoting tolerance. Varlik (2023) highlights that multicultural education must be designed to raise
awareness of the importance of mutual respect and understanding among diverse groups. This
perspective is echoed by Chhetri (2024), who advocates for incorporating multicultural content into
the curriculum and establishing inclusive learning environments to enhance tolerance and inter-
ethnic relationships. Such initiatives can help create a school culture that values diversity and
encourages students to engage with one another in respectful and meaningful ways.

Furthermore, the role of teachers and school leaders in shaping the hidden curriculum cannot
be overstated. As noted by Uzun and Karatas (2020), educators are instrumental in fostering an
environment that respects and appreciates cultural diversity, thereby contributing to the
development of tolerant attitudes among students. Additionally, the leadership of school
administrators is vital in constructing a hidden curriculum that promotes inclusivity and social
cohesion. Despite the growing attention to tolerance education, previous studies have predominantly
emphasized formal instruction while underexploring the role of the hidden curriculum in shaping
inclusive attitudes. This research gap is particularly evident in multicultural settings such as Indonesia,
where informal school practices often reflect deeply ingrained social norms and values. Therefore,
this study aims to investigate how the hidden curriculum—manifested through non-academic
activities, school culture, and informal interactions—fosters tolerance among students in public high
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schools in Mataram City. The study seeks to answer the following research questions: (1) In what
ways is tolerance education embedded in the hidden curriculum of public high schools in Mataram
City? (2) How do school leaders, teachers, and students contribute to fostering tolerance through
informal practices? (3) What implications does the hidden curriculum hold for the development of a
cohesive multicultural school environment? By addressing these questions, this research aims to fill
a critical gap in the literature and offer practical insights for educators and policymakers committed
to promoting social cohesion through education.

2. Literature Review
2.1. The Hidden Curriculum and Tolerance Education

The hidden curriculum is a critical concept in education that encompasses the implicit lessons
learned through school culture, informal interactions, and non-academic activities. This curriculum
significantly shapes students' perceptions of diversity and inclusivity, influencing their values and
social behaviors. Scholars have increasingly acknowledged the importance of this implicit learning
process, as it often operates alongside formal curricula to foster attitudes of tolerance and
acceptance in multicultural contexts (Yazdani et al., 2020). In multicultural societies, education plays
a pivotal role in promoting social cohesion and mitigating intolerance (Mudana, 2019). While formal
tolerance education is essential, it frequently overlooks the deep-seated biases that exist within
students. The hidden curriculum, which manifests through daily interactions and extracurricular
activities, serves as a vital mechanism for addressing these biases and fostering a culture of inclusivity
(Doja et al., 2015). For instance, in Mataram City, public high schools have successfully integrated
tolerance education through various cultural and religious activities, demonstrating the effectiveness
of the hidden curriculum in promoting mutual respect among students from diverse backgrounds
(Baykut et al., 2021).

2.2. Theoretical Framework: Hidden Curriculum and Social Cohesion

The theoretical framework surrounding the hidden curriculum highlights its foundational role in
social cohesion and character development. The concept, initially articulated by Jackson in 1968,
emphasizes that students learn social norms and cultural expectations alongside academic content.
Social capital theory further elucidates this relationship, suggesting that strong social connections
within educational settings can reduce intergroup conflict and enhance cooperation (Hopkins et al.,
2016). Moreover, exposure to diverse cultural practices, such as interfaith education, has been shown
to cultivate meaningful cross-cultural dialogue, thereby promoting tolerance among students
(Bandini et al., 2016a). Non-academic activities are instrumental in fostering cultural integration and
tolerance. Research indicates that school events, such as interfaith celebrations and cultural festivals,
provide students with opportunities to engage with peers from different backgrounds, reinforcing
acceptance and respect values (Semper & Blasco, 2018a). For example, initiatives like student-led
cultural performances and documentary festivals not only celebrate diversity but also encourage
students to reflect on their own cultural identities (Harrison & Laco, 2022). Furthermore, the hidden
curriculum's influence extends to daily interactions where respect for religious practices is fostered,
creating an inclusive school environment (Witman, 2013). Educators and school leaders play a crucial
role in shaping the hidden curriculum. Studies have shown that school administrators who prioritize
inclusivity contribute significantly to a culture of respect and tolerance (Bandini et al., 2016a). In
Mataram City, school leaders have implemented policies that support interfaith cooperation and
cultural exchange, further embedding tolerance within the school culture (Ismail, 2015). Teachers
also model tolerance through their interactions with students, reinforcing the importance of diversity
in the classroom (Lawrence dkk., 2018a).
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2.3. Social and Emotional Learning in Tolerance Education

Social and emotional learning (SEL) is another critical component of the hidden curriculum that
enhances students' ability to navigate multicultural environments. Programs that promote empathy,
conflict resolution, and communication skills are essential for developing positive relationships across
cultural divides (Berger et al., 2011). Schools that engage in community support initiatives, such as
collective mourning for deceased members, further reinforce social bonds and solidarity among
students (Rogers & O’Bryon, 2014). Additionally, democratic leadership practices, such as electing
student council leaders based on merit rather than religious or ethnic affiliation, reflect a
commitment to inclusivity (Mena & Rogers, 2017).

2.4. Comparative Analysis

Comparative analyses reveal that while formal education provides structured lessons on
tolerance, the hidden curriculum often has a more profound and lasting impact on students'
attitudes. The implicit learning that occurs through lived experiences, such as participation in cultural
events, tends to be more sustainable than formal instruction alone (Everson et al.,, 2015). This
distinction highlights the necessity of integrating hidden curriculum strategies into formal
educational frameworks to enhance the effectiveness of tolerance education (Semper & Blasco,
2018b). Despite the growing recognition of the hidden curriculum's role in fostering tolerance, gaps
remain in understanding its long-term effects. Future research should focus on investigating the
enduring impact of tolerance education through the hidden curriculum, particularly in varying
educational contexts, such as urban versus rural schools (Mateu et al.,, 2019). Additionally,
comparative studies across different regions and countries could provide valuable insights into best
practices for integrating hidden curriculum strategies into formal education(Bandini et al., 2016b).

2.5. Summary of Gaps and Study Contribution

While the existing literature provides valuable insights into formal tolerance education and the
theoretical underpinnings of the hidden curriculum, several critical gaps remain. First, there is a lack
of empirical studies that explore how the hidden curriculum operates in everyday school life to
promote tolerance, particularly in diverse cultural settings like Indonesia. Second, most studies tend
to focus on the impact of formal classroom instruction while overlooking informal learning
environments shaped by peer interaction, school leadership, and cultural traditions. Lastly, there is
limited research that links the hidden curriculum to structured national initiatives such as the Proyek
Penguatan Profil Pelajar Pancasila (P5). This study addresses these gaps by empirically examining how
tolerance is fostered through non-academic activities and informal school practices in public high
schools in Mataram City. Through a case study approach, it contributes to a deeper understanding of
how the hidden curriculum can be effectively integrated into broader multicultural education
frameworks to enhance social cohesion.

3. Methodology

This study employs a descriptive qualitative research design with a case study approach (Fadli,
2021). to explore how the hidden curriculum fosters tolerance in public high schools (SMAN) in
Mataram City. This approach enables an in-depth and contextualized understanding of social
phenomena within their real-life settings.

3.1. Data Collection Methods

To ensure triangulation and data richness, three primary data collection methods were
employed: (1) semi-structured interviews with school principals, vice principals, teachers, student
representatives, and school committee members; (2) participant observations of school activities and
events promoting tolerance, such as religious and cultural celebrations; and (3) document analysis of
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school policies, curricula, extracurricular activity reports, and visual documentation (e.g., photos and
videos of events). Interview guides were developed based on the research objectives, and
observations were documented in detailed field notes.

3.2. Sampling Strategy

A purposive sampling strategy was used to identify key informants directly involved in
implementing tolerance education (e.g., school leaders, religious teachers, and student organization
leaders). The selection was based on the relevance of their roles and their experience with interfaith
and intercultural school activities. Subsequently, a snowball sampling method was applied to identify
additional informants through referrals from the initial participants. This technique enabled the
inclusion of diverse perspectives from different religious and ethnic backgrounds across 11 public
high schools.

3.3. Data Analysis

Thematic analysis was conducted through a systematic process of data coding, categorization,
and theme development. Transcripts from interviews and observation notes were reviewed line-by-
line to identify key patterns related to tolerance education and the hidden curriculum. Initial codes
were grouped into broader themes using NVivo software to enhance organization and transparency.
Themes were then cross-validated across different data sources (interviews, observations, and
documents) to ensure credibility and confirmability.

Ethical considerations, such as informed consent and confidentiality, were upheld throughout
the research process. The triangulated data and iterative analysis procedures enhanced the
trustworthiness of the findings.

4. Results
4.1. The Portrait of Diversity in Schools

Mataram City serves as a microcosm of Indonesia's rich diversity, characterized by a
heterogeneous and multicultural society that includes various religious, ethnic, and cultural groups.
This diversity is reflected in the public senior high schools (SMAN) of Mataram City, where students
from different backgrounds coexist, fostering a unique educational environment that emphasizes
tolerance and social cohesion (Sariyatun & Marpelina, 2024; Wahyono et al.,, 2022). The
demographic distribution within these schools, predominantly comprising Muslim-Sasak and Hindu-
Balinese students, highlights the city's multicultural composition (Fuadi & Elsyam, 2024). Despite the
diverse makeup of the student population, schools in Mataram City exhibit a remarkable degree of
tolerance and harmony. The school communities promote mutual respect and appreciation for
diversity, which contributes to a strong sense of unity and social solidarity (Yahya & Rahmat, 2021).
Differences in religious beliefs and cultural backgrounds are embraced, enhancing the educational
experience rather than hindering it. A notable example of this culture of tolerance is the practice of
libur fakultatif (optional holidays), which allows Hindu students, teachers, and staff to observe
significant religious holidays while maintaining academic activities for non-Hindu members of the
school community (Galamba & Matthews, 2021; Platania et al., 2024). The implementation of libur
fakultatif reflects an institutional commitment to fostering religious tolerance and coexistence in a
pluralistic society. This practice has become an annual tradition in Mataram's public senior high
schools, demonstrating a deep understanding of the importance of inclusivity (H. Tan et al., 2016).
Hasbullah et al., (2022) (Hasbullah et al., 2022) the principal of SMAN 2 Mataram, emphasizes that
"tolerance must always be maintained and nurtured because it is the lifeblood of school life,"
underscoring the critical role of tolerance education in daily school activities. Furthermore, student-
led initiatives, such as the diversity-themed documentary film festival organized by the student
council (OSIS) of SMAN 1 Mataram, exemplify the active engagement of students in promoting
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multiculturalism. This festival encourages students to explore themes of diversity and
multiculturalism, showcasing their lived experiences in a pluralistic environment (Brown et al., 2019).
Such initiatives not only enhance students' understanding of diversity but also reinforce the values of
respect and solidarity among peers. The absence of reported cases of conflict, intolerance, or bullying
related to ethnicity, religion, race, or social group (SARA) within these schools suggests that tolerance
education, as embedded in school culture, plays a pivotal role in maintaining social harmony (Reis-
Dennis et al., 2021). The collaborative efforts of students and staff in fostering mutual respect and
support illustrate the effectiveness of integrating tolerance education into the school environment
(Hayek et al., 2020).

4.2. Tolerance Education in Schools

Tolerance education in SMAN schools in Mataram City is pivotal for maintaining harmony and
peaceful coexistence within the school environment. This practice, deeply rooted in the community,
extends beyond school boundaries, reflecting the multicultural nature of Mataram City. The emphasis
on tolerance within these schools serves as valuable social capital, fostering positive relationships
among students and staff from diverse. The strong awareness of diversity within the school
community has embedded tolerance into daily interactions, making it an integral part of the school
culture that nurtures inclusivity and respect (Fuadi & Elsyam, 2024). Public senior high schools in
Mataram City implement various activities that promote tolerance in everyday life, which are part of
the hidden curriculum. These activities occur outside formal classroom learning and include religious,
social, and cultural initiatives, as well as programs under P5 (Proyek Penguatan Profil Pelajar
Pancasila) within the Merdeka curriculum (Galamba & Matthews, 2021; Yahya & Rahmat, 2021). The
hidden curriculum plays a significant role in shaping students' attitudes and behaviors, as it
encompasses the implicit lessons learned through school culture and social interactions (Platania et
al., 2024). The integration of religious, ethnic, and cultural diversity into tolerance education through
the hidden curriculum, non-academic activities, and core values, ultimately shaping a harmonious
school culture, is shown in Figure 1.

Non-Academic Core Valnes: Respect
= . Activities: Religious, for differences,
Religious, Ethnic, social, cultural equality, brotherhood,
and Cultural activities, and the P5. solidarity, and

Diversity humanity

Results: Mo cazes of
intolerance, SARA
(ethnic, religious, racial,

and intergroup) conflicts, £
bullying, racial prejudice,
or hate speech. No group
dominates or is dominated

A harmonious schoal
environment is fostered.

Figure 1. Conceptual Framework of Tolerance Education in SMAN Schools in Mataram City

The conceptual framework illustrates how tolerance education fosters a harmonious school
environment in SMAN schools in Mataram City by integrating religious, ethnic, and cultural diversity
into school culture through the hidden curriculum, non-academic activities, and core values. The
hidden curriculum, encompassing social norms, institutional traditions, and peer interactions, plays
a crucial role in shaping students’ perspectives on inclusivity, aligning with Jackson’s (1968) hidden
curriculum theory (Sariyatun & Marpelina, 2024). Non-academic activities, such as breaking the fast
together, interfaith celebrations, and cultural festivals under Proyek P5, reinforce tolerance through
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experiential learning (Wahyono et al., 2022) and intergroup contact (Fuadi & Elsyam, 2024), fostering
mutual respect and cooperation.

The framework aligns with Galamba & Matthews (2021) social capital theory, demonstrating that
strong school communities experience lower levels of conflict, bullying, and intolerance, as evidenced
by the absence of SARA-related issues in SMAN schools in Mataram City. Galamba and Matthews
(2021) further support this notion by highlighting the positive impact of tolerance education on
reducing intergroup conflicts in diverse educational settings (Platania et al., 2024). Ultimately, this
integrated model highlights how tolerance education, when embedded into daily school life, leads to
sustainable intergroup harmony and social cohesion in multicultural settings. Moreover, Reis-Dennis
et al. (2021) provide insights into the comparative tolerance levels of students in public schools and
pesantren, suggesting that educational content and activities can significantly influence students'
attitudes toward different religions. The findings of Hayek et al. (2020) further support the notion
that teaching tolerance in a globalized world requires a multifaceted approach that includes
experiential learning opportunities.

4.2.1. Religious Activities

4.2.1.1. Breaking the Fast Together: A Reflection of Tolerance in SMAN Schools in
Mataram City

The atmosphere in SMAN schools in Mataram City during Ramadan is characterized by a
profound sense of tolerance and mutual respect among students of various faiths. This unique
environment is evident as Muslim students and staff observe fasting, while their non-Muslim peers
demonstrate consideration by refraining from eating and drinking openly. Such practices reflect an
ingrained culture of tolerance within the school community, as noted by Cano-Hila & Marti (2022).
The natural inclination of students to respect each other's religious practices illustrates the deep-
rooted values of coexistence and understanding that permeate these educational institutions. Non-
Muslim students, such as Carissa, a Buddhist student from SMAN 5 Mataram, exemplify this respect
by ensuring they eat breakfast at home to avoid eating at school, while others, like Widia, a Hindu
student from SMAN 7 Mataram, choose to fast alongside their Muslim friends (Cano-Hila & Marti,
2022). This voluntary practice of tolerance during Ramadan has been passed down through
generations, as highlighted by Mullane et al., (2021), a Hindu religion teacher at SMAN 4 Mataram,
who emphasizes the importance of prioritizing tolerance during this sacred month. Such narratives
underscore the significance of interfaith respect and the collective commitment to fostering an
inclusive environment. A distinctive tradition in SMAN schools during Ramadan is the communal buka
puasa bersama (breaking the fast together), which fosters unity among all members of the school
community, regardless of their religious backgrounds (Dadswell et al., 2024). This event often
includes a religious lecture (pengajian) delivered by a religious leader, further promoting interfaith
understanding (Watson et al., 2022). The role of student organizations is also crucial in fostering
interfaith solidarity during Ramadan. For instance, at SMAN 8 Mataram, the Hindu religious
organization Srada Bakti distributes ta'jil (light meals for breaking the fast) to support their Muslim
peers, while Christian students at SMAN 1 Mataram engage in similar initiatives (Amin &
Abdelmageed, 2020). These actions highlight the collaborative spirit that defines the school culture
during this holy month. Additionally, the student council (OSIS) at SMAN 2 Mataram produces short
films celebrating Ramadan, sharing messages of unity and harmony on social media platforms
(Matsuzaki et al., 2020). Such initiatives reflect the commitment of students and staff to promote
tolerance and inclusivity, which are integral to their everyday practices. Ramadan serves as a
testament to the power of inclusivity, demonstrating how different faiths can coexist harmoniously
and enrich one another's experiences (Moula et al., 2022). The collective efforts of students and staff
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in promoting tolerance during this holy month reflect a broader commitment to fostering an inclusive
educational environment that values diversity (Shiller, 2024).

4.2.1.2. Celebrating Maulid Nabi SAW: A Reflection of Religious Tolerance in SMAN
Schools in Mataram City

The celebration of Maulid Nabi SAW in SMAN schools in Mataram City serves as a significant
example of religious tolerance and unity among students and staff from various backgrounds (Figure
2). This annual event not only commemorates the birthday of the Prophet Muhammad SAW but also
fosters a spirit of inclusivity and mutual respect across different faiths. The active participation of
students from diverse religious backgrounds in the festivities illustrates a shared commitment to
these values, as highlighted by Bahri (2019) (Bahri, 2019) and (Alfarikh et al., 2021). Such collective
events, including iftar during Ramadan, further reinforce the notion of community and togetherness
within the school environment. The Maulid Nabi SAW celebrations are characterized by various
competitions organized by the school committee, which include azan (call to prayer) competitions,
religious quizzes, tilawah (Quranic recitation), and the unique dulang competition. The dulang
competition, where students prepare and decorate traditional Sasak food, is particularly noteworthy
as it showcases the enthusiastic involvement of non-Muslim students, reflecting the deep-rooted
culture of tolerance within the school community (Firdaus et al., 2023). This aspect of the celebration
is supported by Zarkasyi (2021), who emphasizes the importance of such inclusive activities in
promoting interfaith harmony. The participation of students from all backgrounds in these events not
only enriches the cultural experience but also serves as a practical demonstration of the principles of
multicultural education (Wardi et al., 2023). A highlight of the Maulid Nabi SAW celebration is the
dulang parade, where students don traditional attire that represents their cultural, ethnic, and
religious identities. This parade not only showcases the cultural diversity present within the school
but also reinforces the value of interfaith harmony (Rizkiyah et al., 2023). The communal dining that
follows symbolizes togetherness and illustrates how religious celebrations can transcend faith
boundaries, fostering a sense of belonging among students (Abubakar et al., 2021).

B

_ﬁ ‘g

f\‘ AJAR PANCASILA (P5)
RAM é
1 N y

LERANSI g

Figure 2 Dulang competition in celebration of the Prophet Muhammad SAW's birthday at SMAN 5
Mataram City

The Maulid Nabi SAW celebration in SMAN schools stands as a testament to the spirit of
inclusivity and respect for diversity that characterizes the school culture. It highlights how religious
events can strengthen social bonds and cultivate a sense of belonging within the school community
(Syahrin et al., 2023). The active participation of students from various backgrounds in these
celebrations fosters an environment where different traditions are appreciated and celebrated,
aligning with the findings of Ramdani, (2023). Furthermore, Sutrisno and Kumbara (2022) discuss how
such events contribute to multicultural education and the promotion of tolerance among students.
The integration of local traditions, as noted by Mumtahanah (2020), enhances the cultural richness
of the Maulid celebrations, making them a significant aspect of community identity.
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4.2.2. Social Activities

The practice of tolerance in SMAN schools in Mataram City is exemplified through various social
activities that promote solidarity, empathy, and inclusiveness within the school community (Figure
3). A significant illustration of this is the tradition observed during times of bereavement, where the
entire school community rallies to support a student or teacher who has lost a family member. This
collective action is coordinated by the student council (OSIS), which organizes the collection of
donations from each class, often utilizing donation boxes to facilitate contributions. The funds are
then personally delivered to the grieving family, showcasing a profound sense of community and
shared responsibility among students and staff alike (Riski et al., 2022). Such acts of compassion not
only provide essential financial assistance but also strengthen the bonds of unity within the school
environment, reflecting the findings of Moti et al. (2018), who emphasize the importance of
community involvement in fostering inclusive practices. Moreover, the organized efforts by OSIS
board members and teacher representatives during condolence visits, such as the one conducted by
SMAN 4 Mataram, further highlight the depth of empathy cultivated within these institutions (Pazur
etal., 2021). This practice aligns with the broader educational principles that advocate for community
engagement as a means to enhance social cohesion and mutual support among students (Lusterio &
Arnejo, 2023).

Figure 3. OSIS board members and teachers from SMAN 4 Mataram visited a student's home to
offer condolences after a family member passed away

In addition to these supportive actions, tolerance is also manifested through inclusive religious
and cultural practices within the schools. During national or religious celebrations, students actively
invite peers from diverse backgrounds to participate in shared meals and festivities. For instance,
Bella, a Catholic student from SMAN 2, often invites her classmates to join her Christmas celebrations,
while Carissa, a Buddhist student from SMAN 5, shares similar experiences during Vesak night
(Hannds & Hanssen, 2016; Penney et al., 2017). These initiatives not only bridge cultural and religious
divides but also foster genuine interactions and understanding among students, reinforcing the
notion of inclusivity in educational settings (Imhangbe et al., 2018). Furthermore, Meitsya, a Buddhist
student from SMAN 9, illustrates this spirit of inclusivity by ensuring that her Muslim friends have
access to prayer facilities during visits, such as providing prayer mats and sarongs (Gutiérrez et al,,
2022). The democratic processes within these schools further reflect the values of tolerance and
inclusivity. The election of the OSIS president prioritizes candidates' visions and missions over their
religious or ethnic backgrounds, a principle that extends to class leadership roles as well (Rocha &
Abreu, 2024). This practice ensures that leadership within the schools is representative of the diverse
community, thereby reinforcing the commitment to fair and unbiased processes (Raupu et al., 2021).
The collective support during bereavement and the inclusive nature of celebrations resonate with
the findings of Hrynova et al. (2024), who highlight the significance of community involvement in
promoting inclusive practices within educational contexts. Similarly, Dutta and Sahney's (2016) work
underscores how exposure to diverse religious practices can enhance students' tolerance and
understanding of different faiths. Moreover, the emphasis on democratic processes in leadership
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selection aligns with the principles of inclusive education, as discussed by Igbal et al. (2021), who
advocate for leadership that embraces diversity and promotes social justice. This perspective is
echoed in the literature, which emphasizes the necessity of democratic leadership in fostering an
inclusive school culture that values every student's contribution (Rohman & Muna, 2019). The
practices observed in SMAN schools in Mataram City exemplify how educational institutions can
cultivate an environment of tolerance and inclusivity through community support, cultural
engagement, and democratic leadership.

4.2.3. Culture Activities

In SMAN schools in Mataram, the practice of cultural tolerance is primarily integrated into the
Proyek Penguatan Profil Pelajar Pancasila (P5) activities as part of the Merdeka Learning Curriculum.
These P5 activities are typically held weekly on Saturdays, widely referred to as “Cultural Saturday,”
with each session lasting approximately two hours. During Cultural Saturdays, students showcase
various cultural creations, including documentary films on tolerance, dance performances, religious
and cultural music presentations, culinary exhibitions, and other artistic expressions. Student
participation is consistently high, with more than 80% actively engaged in performances, exhibitions,
or preparation. Participation reaches 100% during major school-wide events, such as Indonesia’s
Independence Day (August 17th), Teachers’ Day, school anniversaries (Hultah), and the School
Environmental Introduction (MPLS) program. Several schools incorporate cultural creations
promoting tolerance within their P5 activities. For instance, at SMAN 1 Mataram, a documentary film
festival is organized, where each class produces a 20-25-minute film themed around “diversity.”
Similarly, at SMAN 8 Mataram, Cultural Saturday highlights P5 activities centered on managing
diversity. A comparable approach is taken by SMAN 3 Mataram, where Cultural Saturdays feature
performances showcasing students’ cultural and religious backgrounds. Notably, these artistic
performances were also presented during a visit by guests from Germany, reflecting SMAN 3
Mataram’s international collaboration and commitment to intercultural dialogue.

At SMAN 2 and SMAN 9 Mataram, Cultural Saturday includes art performances, traditional
dances, and music representing various religious cultures. Religious-based music performances
include Hadrah (Islamic devotional music) performed by students in the Remaja Musholla (REMUS)
group, Hindu students performing the Genjek dance and Yoga, and Catholic and Protestant students
singing hymns and church songs. These performances are regularly integrated into national and
school celebrations, further reinforcing values of inclusion and unity. These Cultural Saturday
activities, implemented as part of the hidden curriculum, serve as both expressive and reflective
platforms for strengthening cultural appreciation and tolerance among students. Informed consent
was obtained from all participants featured in associated visual documentation (e.g., Figures 2 and
3), in accordance with ethical research procedures. Collectively, these programs contribute
meaningfully to fostering interfaith harmony and intercultural understanding in diverse school
settings. Table 1 below provides an overview of tolerance education activities conducted through the
hidden curriculum.
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Table 1. Tolerance Education Activities Through the Hidden Curriculum

Category Activity Type Description Values Promoted
- Non-Muslim students in religious
organizations such as Srada Bakti - Interfaith
(Hindu) and other faith-based groups cooperation
distribute ta'jil during Ramadan.
- School-wide communal breakfast - Empathy and
involving students and staff of all
Non- . mutual support
Learning Religious religions. . . :
Activities - Non-Muslim students participate in
celebrating the Prophet Muhammad - Respect for
SAW’s birthday by joining the dulang religious traditions
competition.
- During Nyepi celebrations, Muslim and
Christian students assist in making
ogoh-ogoh at school.
- Students exchange greetings during
religious holidays and invite friends - Solidarity and
from different backgrounds to their unity
homes for celebrations.
- Contributions to families of students
Social or teachers who have passed away, with
visits to the mourning home regardless - Social harmony
of religious, ethnic, or cultural
background.
- Respgct fo.r studgnts enggged in o - Respect for
worship during Friday religious activities . .
. : . religious practices
by ensuring a quiet environment.
- Displaying cultural expressions
representing different religious
traditions, such as hadrah music and - Cultural
rebana (Islam), sacred vocal music, appreciation
Genjek dance, Yoga (Hindu), and
Christian hymns.
- Cultural performances showcased
Cultural )
during school events such as the School
Orientation Program (MPLS), school - Unity in diversity
anniversaries (Hultah), and national
celebrations.
- Artistic expression
as a tool for
tolerance
Project to - Documentary film festival competition - National identity
Strengthen themed "Diversity." and pride
the Profile Culturaland  _ cyjtyral exhibition with the theme - Creative
of Pancasila  Faucational wynity in Diversity." expression
Activities
Students - Intercultural
(P5) - Regional traditional clothing festival. understanding
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Table 1illustrates the implementation of tolerance education through non-learning activities and
the Proyek Penguatan Profil Pelajar Pancasila (P5) in SMAN schools in Mataram, highlighting how
these initiatives foster interfaith harmony, social cohesion, and cultural appreciation. Non-learning
activities encompass a variety of religious, social, and cultural engagements that promote inclusivity
and mutual respect among students. For instance, religious activities such as non-Muslim students
distributing ta’jil during Ramadan and assisting in the preparation of ogoh-ogoh for Nyepi exemplify
interfaith collaboration and empathy (Nazneen et al., 2024; Riski et al., 2022). These activities not
only allow students to participate in each other's traditions but also help to break down barriers and
build understanding among different faiths (Doodewaard & Knoppers, 2022; Moti et al., 2018). Social
activities, including exchanging greetings during religious holidays and providing support to bereaved
families, enhance solidarity and social harmony by fostering interpersonal connections across diverse
backgrounds (Lusterio & Arnejo, 2023; Pazur et al., 2021). Such interactions are crucial for developing
a sense of community and belonging among students, as they learn to appreciate and respect each
other's differences (Hannas & Hanssen, 2016; Penney et al.,, 2017). Cultural activities, such as
performances of hadrah music (Islamic), Genjek dance and Yoga (Hindu), and Christian hymns, further
reinforce the appreciation of diverse cultural expressions and traditions, which are often showcased
during key school events, including MPLS and Hultah. The P5 initiative integrates tolerance education
into structured cultural and educational projects, including a documentary film festival on diversity,
cultural exhibitions under the theme "Unity in Diversity," and a regional traditional clothing festival.
These initiatives serve to strengthen students' national identity, encourage creative expression, and
foster intercultural understanding (Raupu et al., 2021; Rocha & Abreu, 2024). As part of the hidden
curriculum, these programs play a crucial role in shaping students’ attitudes towards diversity,
ensuring that tolerance, respect, and unity become foundational principles within the school
environment (Emelyanova et al., 2020; Hrynova et al., 2024). The integration of Pancasila values into
educational practices is critical in developing students' character, aligning with the argument that
Pancasila education should extend beyond theoretical instruction to include practical applications
that nurture ethical behavior and civic responsibility (Dutta & Sahney, 2016). Teachers play a pivotal
role in this process, as they are responsible for implementing inclusive educational strategies that
cater to culturally diverse student populations (Chotimah et al., 2022; Dharma et al., 2023). Research
further underscores the significance of cultural activities in promoting inclusivity, as engaging
students in diverse cultural expressions enhances their intercultural competencies and fosters a
sense of belonging (Lukitoyo et al., 2023).

4.3. Challenges in Implementation

Despite the overall success of tolerance-based activities, several challenges were identified. First,
scheduling tolerance education programs alongside academic requirements sometimes led to
conflicts, especially during examination periods. Second, a few teachers expressed concerns about
the limited training on how to facilitate interfaith and intercultural discussions sensitively.
Additionally, while most students participated enthusiastically, a minority showed passive
engagement, particularly in activities unrelated to their cultural background. These challenges
highlight the need for continued support, teacher development, and integration strategies to sustain
inclusive practices across all levels of school life.

5. Discussion

The results of this study provide significant insights into the role of the hidden curriculum in
fostering tolerance within public high schools in Mataram City. These findings align with and expand
upon previous research that highlights the importance of non-academic factors in shaping students'
perceptions of diversity and inclusivity.
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5.1. Integration of Hidden Curriculum in Tolerance Education

The findings indicate that tolerance education in Mataram City high schools is embedded within
the hidden curriculum through religious, cultural, and social activities. This is consistent with
Jackson’s (1968) theory of the hidden curriculum, which suggests that values and norms are
transmitted through informal interactions and school culture rather than explicit classroom
instruction. Similar to findings by Maromi et al., (2024), who emphasized that socialization elements
in the hidden curriculum play a pivotal role in shaping students' character, this study confirms that
tolerance education extends beyond structured lessons to include everyday practices, reinforcing
inclusive behaviors and attitudes.

The study also aligns with Lawrence dkk., (2018b) social capital theory, which posits that strong
community ties contribute to lower levels of conflict and increased social cohesion. The absence of
intergroup conflicts or bullying related to religious or ethnic differences within the studied schools
supports the idea that a well-integrated hidden curriculum can mitigate intolerance by fostering
mutual understanding and cooperation.

5.2. Comparison with Previous Studies on Formal and Informal Tolerance Education

Previous studies have largely focused on formal tolerance education, particularly in the context
of religious instruction and interfaith learning programs (Varlik, 2023). While these studies
demonstrate the effectiveness of structured lessons in promoting religious tolerance, they often
overlook the impact of informal learning experiences. This study fills that gap by illustrating how
tolerance is reinforced through extracurricular activities, student-led initiatives, and institutional
traditions, complementing formal instruction.

For instance, studies by Uzun & Karatas (2020) highlight the role of educators in fostering
multicultural awareness through direct teaching. However, this study suggests that beyond direct
instruction, school leaders and teachers influence tolerance through their involvement in shaping a
school culture that values diversity. The participation of students from different religious
backgrounds in activities such as libur fakultatif, breaking the fast together, and interfaith
celebrations demonstrates that experiential learning plays a vital role in promoting inclusivity, a
concept echoed in the work of Reis-Dennis dkk., (2021) on uncertainty tolerance in education.

5.3. Multicultural Education and School Practices

The results show that tolerance education is integrated into various non-academic initiatives,
including religious celebrations, social support systems, and cultural performances under the Proyek
Penguatan Profil Pelajar Pancasila (P5). These findings align with research by Galamba & Matthews
(2021), who highlight the importance of interactive and experiential learning in reducing intergroup
conflicts. The fact that students from different religious and ethnic backgrounds actively participate
in each other's celebrations—such as non-Muslim students fasting alongside their Muslim peers or
joining in Maulid Nabi SAW events—illustrates a successful model of inclusive education that
strengthens social cohesion.

Moreover, this study expands on the work of Hayek et al. (2020), who argued that tolerance
education in diverse societies must adopt a multifaceted approach. By demonstrating how intergroup
interactions in everyday school life foster mutual respect, this study reinforces the notion that
tolerance education should not be limited to structured classroom settings but should be deeply
ingrained in the school environment.

5.4. Implication for Education Policy and Future Research

The findings of this study underscore the critical need to integrate both formal and hidden
curricula in promoting social cohesion and tolerance, particularly in multicultural societies such as
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Indonesia. While formal tolerance education through structured lessons and religious studies
provides foundational knowledge, it is often insufficient in addressing implicit biases or transforming
everyday attitudes and behaviors. In contrast, this study reveals that the hidden curriculum—
encompassing interfaith celebrations, cultural performances, and student-led initiatives—offers
more sustainable and experiential pathways to fostering inclusive values. This observation aligns with
prior research (Everson et al., 2015; Uzun & Karatas, 2020), highlighting that lived experiences and
informal interactions can produce deeper shifts in social attitudes than formal instruction alone.
Therefore, education policies should formally incorporate hidden curriculum strategies by
institutionalizing culturally inclusive activities, training educators in multicultural competencies, and
providing structural support for non-academic programs that nurture intergroup respect. Moreover,
practical implications include the development of assessment tools that measure behavioral
outcomes of tolerance education beyond cognitive knowledge. Future research should pursue
longitudinal and comparative studies across diverse educational settings to evaluate the long-term
impact of hidden curriculum-based interventions, while interdisciplinary approaches may help
elucidate the socio-cultural mechanisms underpinning inclusive school environments.

6. Conclusion

This study highlights the crucial role of the hidden curriculum in fostering tolerance and social
cohesion in public high schools in Mataram City, demonstrating that beyond formal instruction,
everyday interactions, extracurricular activities, and institutional culture significantly shape students'
understanding of diversity. By embedding tolerance into non-academic activities such as religious
celebrations, social initiatives, and cultural events, schools create an inclusive environment that
promotes mutual respect. The findings contribute to the broader discourse on multicultural
education by emphasizing the subtle yet impactful ways informal learning experiences reinforce
inclusivity. While previous studies have focused on explicit pedagogical approaches, this research
provides empirical insights into the integration of tolerance education within school culture.
Nonetheless, this study is limited by its qualitative and context-specific design, which may affect the
transferability of results to other regions or education systems. Future research should consider
longitudinal approaches to assess the long-term impact of hidden curriculum-based tolerance
education, as well as comparative studies across urban and rural schools or different institutional
types to explore contextual variations. By continuing to refine and expand our understanding of both
formal and informal educational strategies, schools can play a vital role in nurturing a more
harmonious and pluralistic society.

7. Suggestion

To enhance the clarity and impact of future studies, researchers should prioritize methodological
rigor by explicitly detailing data analysis techniques, including coding procedures, theme
development, and the use of qualitative analysis software when applicable. It is also important to
provide a clear rationale for participant selection, especially when using purposive and snowball
sampling, to ensure transparency and minimize selection bias. Future studies should strive for data
triangulation by combining interviews, observations, and document analysis to improve the
credibility and validity of findings. Moreover, researchers should be mindful of potential biases
associated with self-reporting and the snowball sampling technique, which may lead to
overrepresentation of certain perspectives or social desirability effects. To mitigate these risks, it is
recommended to diversify participant backgrounds, incorporate anonymous feedback tools, and
conduct follow-up interviews or peer debriefings. Finally, future studies should consider employing
mixed-method or longitudinal designs to assess the enduring impact of hidden curriculum-based
tolerance education across different educational contexts and demographic groups, thereby
advancing a more comprehensive and generalizable understanding of this critical area.
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